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Social |

nant beliefs about:

a music curriculum is

lationships that exist between
acher’, ‘learner’ and “‘musical
knowledge’.



mosphere in the classroom

and pupils are equal- isn’t
ic is all about?” - MEL

r Advocate

riences of injustice may be located in
withdrawal of social recognition, the

~ phenomenon of humiliation and disrespect’
(Honneth and Farrell 1997).



Reimagining




derstanding of music as
music as a practice.

aordinary illusion-for that is what
at there is such as thing as music,
than simple acts of making and

- receiving it” (Cook, 2003).



Reimagini

Turino’s Fc

e art form subdivided into various
2gories but music making takes
erent realms or fields of artistic



to a separate group (audience)

reation of (the precious) musical

ipted and closed fo

(focus on the idea of music
orks or object)

arly delineated musical roles of composer, performer and listener



tefacts treated as a set of resources
ormance like the form, rules and

ical forms with a high level of repetition (musical
ranised to encourage participation)

Less clearly delineated musical roles and relationships



unds” for later digital manipulation;
haracterised by making the technology



oregrounded

at10n of sonic material which is
ily imitative of acoustic or

nal electronic in ents (New sound worlds)

combine digitally produced sound with live
or acoustic performance

ollaborative composing and performance;

‘Fuzzy’ delineation of between performer and composer;



Relationsh



ot something which is fixed
ible and emerges within
musical encounters in and beyond the

achers are not just deliverers of curriculum or
ethodologies but creators of contexts for music
naking and musical discoveries and contexts
where the voice of the student is heard. This
leads to...




peing created anew in each

_ > teacher is not the bearer of
Xe ge which she deposits into the learner,

er pedagogically creates (knowledge)-
ical encounter where knowledge is

and developed both for learner and

[he teacher creates “dialogical spaces” within
which the young person’s voice can be heard.



Dialogical

are spaces within which there

ctives” (Wegerif 201
1sical knowledge’.

)- teacher, learner



Music Education is
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